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UNIT PLAN RUBRIC
Name of teacher: 
eMINTS trainer: 
Unit plan title: 
Score: 
	Row
	HIGH=3
	MEDIUM=2
	LOW=1

	
	Taxonomy of Learning

	1
	Higher-order thinking skills and/or habits of mind are identified, addressed, and assessed in the unit. 
	Higher-order thinking skills and/or habits of mind are identified but only partially addressed or assessed in unit.
	Higher-order thinking skills and/or habits of mind are: 
not listed, or listed but not addressed or assessed in unit.

	
	Content Standards: State and/or National Common Core Standards and NETS-S

	2
	State and/or national content and performance standards and NETS-S are identified and described. They are appropriate for the planned unit, and all are addressed. 
	Content, performance, and NETS standards are identified by number only or are not clear (it is uncertain how the unit addresses them) or they are not addressed in the unit. 
	Too few or too many standards are identified for the planned unit. 

	
	Student Objectives

	3
	The objectives for the unit describe specific knowledge, skills, or products needed to meet the standards. Objectives can be assessed and reflect deep understanding of unit concepts.
	Unit objectives describe knowledge, skills, or products that are somewhat vague and/or only require superficial understanding of unit concepts.
	No objectives are listed; or objectives do not describe specific criteria for success, or the products do not require understanding of concepts.

	
	Curriculum-Framing Questions: Essential Question

	4
	Essential question is multifaceted, encouraging students to think deeply about concepts. It is intriguing and thought-provoking. It can span several units and is addressed in the planned unit.
	Essential question is addressed but is not thought- provoking or it is oriented to one topic and not able to span multiple units. 
	Essential question is not addressed and/or not thought- provoking and is structured around a fact-based question.

	
	Curriculum-Framing Questions: Unit Questions

	5
	Unit questions are open-ended, support higher order thinking skills, support the content within the standards, and are addressed during the unit.
	Unit questions are open-ended and support higher order thinking but questions only support some content within the standards and/or are only partially addressed in the unit.
	Questions are not open-ended, do not support higher order thinking skills, and do not relate to the standards.

	
	Curriculum-Framing Questions: Content Questions

	6
	Content questions address the standards and objectives in meaningful ways, support and provide understanding for the essential and unit questions, and are addressed during the unit.
	Content questions address the standards and objectives but some are not directly related and/or the questions are only partially addressed in the unit.
	Content questions do not relate to the essential and unit questions.


	
	Assessment Plan Timeline and Summary: Before the Unit Begins

	7
	Prior to unit assessments are used (e.g., KWL, checklist, pre-assessment, etc.) that clearly determine students’ prior knowledge and the background skills needed to complete unit objectives. 
	Prior to the unit assessments are provided but some of them do not directly relate to prior knowledge or background skills needed to complete the unit objectives. 
	No assessments are provided to assess students’ prior skills and knowledge: or pre-unit assessments do not relate to the knowledge or skills needed to complete the unit objectives.


	
	Assessment Plan Timeline and Summary: During the Unit (Formative Assessments)

	8
	Formal and informal assessments (e.g., journals. group reflection, action plans, collaboration rubrics or checklists, etc.) are used throughout the unit to adequately:

· Determine student needs

· Encourage self-direction and collaboration 

· Monitor progress

· Check for understanding and encourage thinking about the learning process
· Demonstrate understanding. 
	Formal and informal assessments are used adequately during the unit, but they only address three of the following purposes: 
· Determine student needs

· Encourage self-direction and collaboration 

· Monitor progress

· Check for understanding and encourage thinking about the learning process

· Demonstrate understanding.
	Formal and informal assessments are used adequately during the unit, but they address fewer than three of the following purposes:

· Determine student needs

· Encourage self-direction and collaboration 

· Monitor progress

· Check for understanding and encourage thinking about the learning process

· Demonstrate understanding. 

	
	Assessment Plan Timeline and Summary: After the Unit (Summative Assessments) 

	9
	At least 80% of the final product or performance assessment (e.g. rubric, checklist) criteria emphasize appropriate standards (i.e., content, performance, NETS). No more than 20% of criteria assess grammar, organization, or other technical aspects.
	60%-79% of the final product or performance assessment criteria (e.g., rubric, checklist) generally emphasize content and higher-order thinking.
	The unit does not specify criteria, or less than 60% of the final product or performance assessment criteria emphasize content and higher-order thinking.



	
	Instructional Procedures: Inquiry

	
	Entry Point 

	10
	The entry activity to the unit:

· Attempts to catch student interest and get them excited about learning (entry activity is thought-provoking, focuses on experiences, issues, oddities, problems and challenges that point toward essential questions, core ideas, and final performance tasks).

· Provides specific strategies and techniques designed to access prior knowledge.
	Unit does one of the following:

· Attempts to catch student interest and get them excited about learning (thought-provoking, focusing on experiences, issues, oddities, problems and challenges that point toward essential questions, core ideas, and final performance tasks).
· Provides specific strategies/ techniques designed to access prior knowledge.
	Unit does not capture students’ interest and does not mention the need to access students’ prior knowledge.

	
	Student Generated Questions

	11
	Unit includes specific techniques to aid students in generating questions to guide their explorations (e.g., charts, brainstorming, KWL, small group discussions).
	Unit mentions that students generate questions to guide their exploration, but does not describe the techniques used to support them in this process.
	Unit does not require students to generate questions to guide their exploration.

	
	Acquire and Internalize Knowledge

	12
	Unit describes specific techniques/strategies (e.g., scaffolding tools, using a timeline or a calendar, setting daily goals, determining roles and tasks, etc.) for students to plan their exploration and gives details on how they are used. 
	Unit mentions use of techniques/strategies to plan student exploration but does not describe in detail how they are used.
	Unit does not involve students planning their exploration.

	13
	Unit provides scaffolding (e.g., scaffolding tools, graphic organizers) or describes specific techniques/strategies (e.g., journals, tables, outlines) to help students organize information gathered and connect learning to prior knowledge. Student-generated questions are revisited; additions or alterations are made.
	Unit mentions use of scaffolding or techniques/ strategies to help student organize information gathered. Students do not connect information gathered to prior knowledge or revisit their student-generated questions.

	Unit does not involve students organizing the information gathered through their exploration. Students do not make connection to prior knowledge or revisit student-generated questions. 

	
	Deepen Understanding

	14
	Unit describes specific strategies for helping students use higher- level thinking skills (e.g., determine cause/effect relationships, identify trends and patterns, compare one event to another, make a judgment, analyze viewpoints, confirm a hypothesis, etc.) to refine their understanding of the concepts researched.
	Unit mentions strategies used for students to analyze information gathered from exploration but not in detail, or the strategies do not help students reach higher levels of thinking. 
	Unit does not involve students analyzing information gathered through exploration.

	
	Culminating Product

	15
	Final product or performance assessment requires students to engage in advanced higher-order thinking skills, such as analysis and synthesis.
	The product students create requires some advanced thinking skills, such as application or compare and contrast. 
	The product students produce does not require any advanced thinking skills; or the unit plan does not include a final product.

	16
	The work completed by students is authentic, meaningful, and resembles the kinds of work people do in real life. 
	The unit has students create an end product that is not relevant to students’ lives and/or interests.
	The unit does not require students to create an end product.

	
	Reflection and Assessment

	17
	The unit or assessment plan describes how criteria (guides/rubrics) are created in conjunction with students.
	The unit or assessment plan describes how criteria (guides/rubrics) are shared with but not created by, or in conjunction with, students.
	Assessment criteria are not created in conjunction with or shared with students prior to the task.

	18
	The unit or assessment plan describes specific reflective activities students engage in (e.g., exit slip, graphic organizer, journal entry, self-assessment, student conferences, etc.) to clarify or modify understanding. 
	The unit or assessment plan states that students reflect on what they have learned but does not describe the activities to support reflection. 
	Plan does not involve student reflection.

	
	Procedures: Student Diversity, Work Accommodations, Interdependence 

	19


	Unit clearly describes at least 3 effective strategies for meeting the needs of special needs students and diverse learners (e.g., different cultural backgrounds and/or languages, student abilities and learning styles).
	Unit clearly describes 2 effective strategies for meeting the needs of special needs students and diverse learners (e.g., different cultural backgrounds and/or languages, student abilities and learning styles).
	Unit clearly describes 1 or no effective strategy for meeting the needs of special needs students and diverse learners (e.g., different cultural backgrounds and/or languages, student abilities and learning styles).

	20


	Unit describes 3 or more options for students (e.g., different products such as posters, presentations, websites, blogs, digital stories, infographics, etc.) to demonstrate understanding of content. 
	Unit plan describes 2 student-choice options (e.g., different products such as posters, presentations, websites, blogs, digital stories, infographics, etc.) to demonstrate understanding of content. 
	All students are required to do the same work product(s). While students may choose to use different software tools, the final product is the same for all students. 


	21


	The unit describes how students assume different interdependent responsibilities in cooperative learning. Interdependence requires students to work together toward a common task.
	The unit mentions group work but does not describe how students are assigned roles, or the assigned roles do not cooperate with one another or create a unified product. 
	The unit does not involve group work.

	
	Procedures: Technology Literacy and Integration 

	22
	Instructional materials include multiple resources for supporting student inquiry. Resources are specific to the content and goals of the unit. Resources are credible, reliable, accurate, and nonbiased.
	Instructional materials include resources for supporting student inquiry. Resources are specific to the unit content but not all resources are credible, reliable, accurate, or nonbiased.
	There are no resources or only a single resource is offered to support student inquiry; or the resources provided are not specific to the unit and/or they are not credible, reliable, accurate, and nonbiased.

	23
	Resources include a variety of high quality educational resources that provide for the needs of student interest and learning styles. (e.g., primary resources, interactive websites, simulations, enhanced audio/video/graphics, ask an expert, collaboration, etc.).
	Resources are of average quality and/or are limited in variety (e.g., only websites that are text-based in nature).

	Either no resources or a single resource is offered to the students; or resources are not specific to unit content or purpose (e.g., a specific, purposeful tool for completing unit work).



	24
	Technology use is essential to deepen student understanding of important concepts, support higher-order thinking, and develop lifelong skills. The technology enhances student learning, increases productivity, and promotes creativity. 
	The technology used deepens student understanding of important concepts, supports higher-order thinking and develops lifelong skills. The technology is purposeful and enhances the learning process; however, the learning could take place without the technology.
	The unit could be taught just as effectively without use of the technology. The final product is based on recall, requiring students to go look up information and tell it back. 


	
	Overall Procedures

	25
	The unit has well thought-out, detailed instructions and procedures that make the unit easy to implement. Few, if any, mistakes in mechanics, grammar, and usage are noted in the unit plan description and teacher-created materials. 
	The unit provides a general plan for how activities will be carried out; some details must be interpreted for implementation. Unit has distracting mistakes in mechanics, grammar, and usage.
	The unit lacks clarity and is not an effective guide for implementation. 
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